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Abstract:
Confusion in understanding the terms of 'evaluation' and 'assessment' by the majority of teachers
and learners is inevitable. Therefore, a clear explanation needs to be given to overcome the
problem, since these two terms are the main duties of every teacher as stated in the teachers and
lecturers law No. 14,2005. It is stated in the law that a teacher is a professional teaching staff
whose main duties are to educate, to teach, to guide, to direct, to train, to evaluate, and to assess

learners of formal education at the levels of primary education and secondary education, including
early childhood education. Besides, assessment is one of the contextual teaching and learning
(CTL) components that a teacher does in teaching leaming process. Some other terms that need to
be described il order to possess good understanding on evaluation and assessment are
'measurement' and 'test'. Some differences of traditional assessment and altemative assessment

are also discussed in this paper. In addition, the characteristics ofassessment are also introduced
to get clear description about this term. It is also mentioned the importance of evaluation carried
out in teaching and learning language skills which include productive and receptive skills.
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INTRODUCTION

It is generally accepted that the majority of people especially teachers and learners still
get confused to understand and make distinction between the terms of 'evaluation' and
'assessment'. Other important terms such as measurement and test'are also described in this
article. Therefore, this article tries to describe them in details in order to get ful1 understanding
about them.
Literature review

Experts especially educators, and curriculum designers, define the key terms found in this
paper such as 'evaluation', 'assessment', 'measurement', 'test', 'teaching', and 'learning' in a
nurnber different ways. However, the writer tries to select some definitions as shown in the
following.

Evaluation in this paper refers to a process which consists of the subprocesses of
measurement and assessment providing adequate and useful data upon which the final judgments
are made. Puhl (1997:3) defines evaluation as 'the process of making ajudgment of a product, a
response, or performance based on criteria.' Evaluation in our schools is essentially concerned
with two major approaches to making judgments: Firstly, product evaluation which means an
evaluation of student performance in a specific learning context. Such an evaluation essentially
seeks to determine how well the student has achieved the stated objectives of the leaming
situation. In this sense the student's performance is seen as a product of the educational
experience. A school report is an example of product evaluation . The second approach is known
as process evaluation which includes the experiences and activities involved in the learning
process i.e. making judgments about the process by which students required learning or
examining the learning experience before it has been concluded. In most cases, process
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evaluation is used when making judgments about school effectiveness, classroom interactions,
the curriculum and about the effectiveness of specific programs. For example, process evaluation
may be carried out upon the nature of student-teacher interaction, instruction methods, school
curricula, and so forth.

The Purposes of Writing of This Article

This article is intended to answer the following questions:
1. What is the difference between evaluation and assessment?

2. What are the purposes of assessment done by language teachers?

3. What is the difference between traditional assessment and alternative assessment?

4. How do language teachers assess speaking and writing skills?

5. How do language teachers assess speaking and writing skills?
6. What should the language teacher do to carry out evaluation and assessment?

From the above questions, the purposes of writing this article are to be able to make
distinction between evaluation and assessment, to know the ways and the indicators used to
assess the productive skills, and to indicate the correct steps before evaluation and assessment
are carried out.

METHODOLOGY

The writer applies library research to collect the information needed. This means that all
relevant sources are used to discuss and describe about evaluation, assessment, measurement,
and test as mentioned in the following:

DESCRIPTION AND DISCUSSION

The following are described the definition, the purpose, the difference between evaluation
and assessment, the difference between assessment and measurement, the difference between
teaching and learning, assessing productive skills: Speaking and Writing skills, and other
important description about traditional and alternative assessment.

According Print (1993:190) Evaluation has several functions: to provide feedback to
learners, to determine how well learners have achieved the stated objectives, to provide
information to improve curricula, and to clarify the stated objectives by the curriculum
developers. From the above the definitions, it can be concluded that evaluation refers to a
process of collecting information or data about anything (student, school, teacher and program)
to make decision about it based on value judgment.

Assessment as described by Puhl (1997:3) is the process of collecting and integrating
information about learners from various sources to help us understand these students and
describe them. While Richards, Platt, and Platt (1992:23), rn the one hand, define assessment
as the measurement of the ability of a person or the quality or success of a teaching course, etc.
Then, assessment according to Print (1993:215) involves the interpretation of measurement data.
It makes sense of the data collected on student performance. It can be seen from the definitions
that to know the information about what students can do or cannot do needs measurement by
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using the appropriate instrument such as test, interview, questionnaire, observation, etc.
general purpose of the assessment as described by Cohen (1994:23) can be categorized
administrative, instructional, and research functions as shown in the foliowing Table.

Table 1: The

Measurement, on the other hand is defined as the collection of data or information,
usually in quantitative terms, of student performance. It can be also described that to measure
means to convert information into numbers or figures. It can be seen from this definition that
measurement needs figure or a certain scales such as nominal, ordinal, interval and ratio scales.

The differences between assessment and measurement are as follows: Assessment is
interpretative which means that assessment gives information about something through
measurement, for example, people whose height are 165 centimeters are ideal treigtrts for
Indonesians. Assessment is also qualitative. This means that the information of the assessment
determines the quality of something such as excellent, sweet, tall, etc. The last characteristic of
assessment is subiective. The information of the assessment is dependent on situation and
condition of assessor, for example, a person with 165 centimeters tall is categorized short for
western people. Measurement, on the other hand, is descriptive, quantitative, and, objective.
Descriptive measurement refers to information shows the real fact of the object or person. For
example, his brother is 150 centimeters tall. The second characteristi" *"u.r. that mlasurement
provides information in figure or number. Measurement is objective because it presents
information as it is without changing the information or data.

A test can be defined as an instrument which is used to determine a learner,s ability,
knowledge or performance in language skills or language aspects. Brown (200a3) defines a test
as 'a method of a person's ability, knowledge, or skill, or performance in a given domain,. In
order to know learner's ability, knowledge, and skills, s/he is asked some questions. In other
words, a test may refer to a number of questions asked to a learner or sfudent io be responded or
answered based on the instruction given.

The
into

of the Assessment

General purpose of the assessment Specific reason for the assessment

o Administrative 1. general assessment

2. placement

3. exemption

4. certification
5. promotion

r Instructional 1. diagnosis

2. evidence ofprogress
3. feedback to respondent

4. evaluation of teaching or curriculum
o Research 1. evaluation

2. experimentation

3. knowledge about language learning and
language use
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Teaching in traditional understanding is transferring knowledge, skill, and experience
from a teacher to hisftrer students usually in the classroom. From this definition it can be
concluded that when teaching learning process takes place in or outside the classroom there must
be a teacher, and students who discuss a topic to teach and leam. Teaching according to Brown
(1987:7) refers to guiding and facilitating learning, enabling the learner to learn, setting the
condition for learning. It is implied from this definition that a teacher has function to guide,
facilitate, and enable students to learn in order to get knowledge, skill, and experience.

Learning in general understanding can be stated as the change of behavior because of
reinforced practice. Learning can be done by students with or without a teacher. In other words,
students can apply his learning style how to acquire or get knowledge of a subject or skill by
study, experience, or instruction. This is in line with the definition stated by l{night et al
(1992:430). They describe learning 'as gaining knowledge of or acquiring skill in (something) by
study, practice and teaching.'

Assessing Productive skills

Four macro language skills in English language teaching include listening, speaking,
reading and writing. These skills can be categorized into receptive sfril/s (listening and reading)
and productive skills (speaking and writing). Based on the writer's knowledge, experience, and
observation, English teachers have difficulty in assessing the second category namely speaking
and writing. In other words, English teachers need clear criteria to assess these two skills. To
help teacher assess speaking and writing skills, the writer proposes to use criteria as shown in the
appendix attached. It is clear in the appendix that there are some aspects to be considered in
assessing speaking such as pronunciation, grammar accuracy, vocabulary, fluency, and
interactive comrhunication. The scoring guide consists of two parts: (1) a description of the
aspects of speaking ability to be assessed, and (2) the scale criteria based on the rater makes a
judgment.

Then, the criteria used in assessing writing are content, organization, vocabulary,
grammar, and mechanics. This analytic scoring can help English teachers assess students'
writing skill. These criteria are offered by Cohen (1994:328-329).He proposes three alternatives
in assessing writing skill; they are holistic scoring, analytic scoring, and primary trait scoring.
However, the second type scoring seems very easy to apply by English teachers. Therefore, the
writer only shows the analytic scoring in assessing writing. The aspects to be assessed in this
skill are also in line with Heaton (1991:146). He also includes content, organization, vocabulary,
language use, and mechanics. The only difference is the term of 'grammar' is substituted with
'language use.'

Some Differences of Traditional and Alternative Assessment

Brown (2004:13) describes some differences of traditional and alternative assessment as
shown in the following table.

218 eo?t// 3, ?/kq 2-3, 20tt



a'ble 2i'l'raditional and Alternative Assessment according to ljrown

Traditional Assessment Alternative Assessment

One-shot. standardized exams Continuous long-term assessment

Timed, multiple-choice format Untimed- free-resoonse format
Decontextualized test items Contextualized communicative tasks

Score suffice for feedback Individualized feedback and washback
Norm-referenced scores Criterion-reference scores

Focus on the 'risht" answer Open-ended, creative answers

Summative Formative
Oriented to product Oriented to orocess

Non-interactive performance lnteractive performance

Foster extrinsic motivation Foster intrinsic motivation
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Puhl (1997:5), on the one hand, also describes some differences between traditional and

altemative assessment, however, she uses the term of continuous assessment instead of
altemative assessment. In addition, she describes the differences based on dimension which
includes purpose, focus, feedback, test task, classroom management, frame of references, and

stakeholder as can be seen in the following table.

Table 3. Traditional and Continuous Assessment according Puhl

Dimension Traditional Assessment Continuous Assessment

Purpose oftest Summative; it "sum up" what
has been happening

Judgmental; forces learner to
study

Formative; it generates input
to inform and guide teaching

Developmental; diagnostic:
directs instructional attention

Focus Product of instruction
Teacher-created activity
Heavy on memorization
De-contextualized

Process of instruction
Learner-created activity
Heavy on thinking, integration
holistic

Feedback A score or mark; final, no
changing it

A range of comments from
peers, teachers; happens the
process while still time to
change

Test task Typically written work
Medium: paper and pencil
Narrow focus
Exercises (for the future)
Formal

Typically a ftInge of tasks
Multimedia
Multidimensional
Authentic (real life tasks for
now)
informal
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CONCLUSIONS AND SUGGESTIONS

Measurement and assessment have different characteristics. Three characteristics of
measurement are descriptive, quantitative and objective. Three different characteristics of
assessment, on the other hand, are interpretative, qualitative, and objective. Assessment can be
done when measurement has been done. As one of the CTL components, assessment is known as
authentic assessment which means a process of collecting information or data from various
sources during and after teaching learning process. A test in the one hand is one of the
assessment types which is used to know the ability of student in language skills. Evaluation in
English language teaching can be described as making a decision on something through
measurement and assessment. Based on the teachers and lecturers law, evaluation and
assessment are the two of the seven main duties of professional educators in educational world.

Teachers and leamers must be able to understand the difference between evaluation and
assessment by looking at the function, the feature and the purpose of these two terms. The
teachers and learners can assess language productive skills which include speaking and writing
by taking into account the following components, for example, when assessing leamers'
speaking skill, notice their pronunciation, structure, vocabulary fluency, and interactive
communication. Then, when assessing students' writing skill, look at their content, organization,
vocabulary, grammar and mechanics.
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